Jane Long Academy Lesson Plan Template with Unpacking the Standards



2016-2017 

Course: United States History Since 1877
	Teachers: Roderick Steward
	Lesson Plan Week of:  August 22-26



	
	
	Monday-
	Tuesday-
	Wednesday-
	Thursday-
	Friday-

	Pre-Planning:  Unpacking the Standards
	TEKS:

(R) - Readiness Standard

(S) -Supporting Standard
	
	 (USH.3B, 12A, 13A, 15A, 29A, 29B, 30A) 

One 90-minute class period or two 45-minute class periods


	
	 (USH.3B, 12A, 13A, 15A, 29A, 29B, 30A) 

One 90-minute class period or two 45-minute class periods


	 (USH.3B, 12A, 13A, 15A, 29A, 29B, 30A) 

One 90-minute class period or two 45-minute class periods



	
	Verb(s)
- What verbs define the actions students will need to take when mastering this objective?
	
	Analyze, Understand, Evaluate, Draw Conclusions
	
	Analyze, Understand, Evaluate, Draw Conclusions
	Analyze, Understand, Evaluate, Draw Conclusions

	
	I will assess the standard by…..


	
	MC Assessment
	
	MC Assessment
	MC Assessment

	
	Vocabulary
(Academic  and Content)
	
	Completion of the Transcontinental Railroad, the Homestead Act, the boom of the cattle industry, and the Klondike Gold Rush
	
	Completion of the Transcontinental Railroad, the Homestead Act, the boom of the cattle industry, and the Klondike Gold Rush
	Completion of the Transcontinental Railroad, the Homestead Act, the boom of the cattle industry, and the Klondike Gold Rush

	
	Lesson Topic (Content Objective)
	
	The Pull of the West
	
	The Pull of the West
	The Pull of the West

	
	ELPS (Language Objective)
	
	•ELPS C.3e Share information in cooperative learning interactions.

•ELPS C.4i Employ basic reading skills such as demonstrating understanding of supporting ideas and details in text and graphic sources [and] summarizing text commensurate with content area needs.

•ELPS C.4k Employ inferential skills such as predicting, drawing inferences and conclusions from text and graphic sources, and finding supporting text evidence commensurate with content area needs
	
	•ELPS C.3e Share information in cooperative learning interactions.

•ELPS C.4i Employ basic reading skills such as demonstrating understanding of supporting ideas and details in text and graphic sources [and] summarizing text commensurate with content area needs.

•ELPS C.4k Employ inferential skills such as predicting, drawing inferences and conclusions from text and graphic sources, and finding supporting text evidence commensurate with content area needs
	•ELPS C.3e Share information in cooperative learning interactions.

•ELPS C.4i Employ basic reading skills such as demonstrating understanding of supporting ideas and details in text and graphic sources [and] summarizing text commensurate with content area needs.

•ELPS C.4k Employ inferential skills such as predicting, drawing inferences and conclusions from text and graphic sources, and finding supporting text evidence commensurate with content area needs

	Lesson Cycle
	Engage: 

Warm-Up/Opening (min)
	
	Review class rules, procedures, syllabus, and Remind log-in.  Time permitting, each student will complete a class card to be used for call on them. Next we will go over the CHAMPS strategy, our class “Guidelines for Success,” two strategies to be used in taking notes (2-column notes and Marzano for vocabulary) and the implementation of Interactive Student Notebooks. Students will also be able to understand the strategy “Ask Three Before Me.” This strategy will help them understand the importance of cooperative learning. Students will also be introduced to creating their own questions by using and learning Costa’s Levels of Questioning.

	Marzano’s strategy: 

1. Give definition

2. Students write definition in their own words. They cannot just copy the one given to them. 

3. Draw a picture or symbol to represent the word.

4. Do an activity that uses the word.

5. Students discuss the word with their partner or neighbor.

6. Class plays a game with the word.
	Review class rules, procedures, syllabus, Remind log-in, and Edmodo log-in. Time permitting, each student will complete a class card to be used for call on them. Students will also be able to understand the strategy “Two Before Me” and “Ask Three Before Me.” Both strategies will help them understand the importance of cooperative learning. Students will also be introduced to creating their own questions by using and learning the levels of Bloom’s.
	Review class rules, procedures, syllabus, Remind log-in, and Edmodo log-in. Time permitting, each student will complete a class card to be used for call on them. Students will also be able to understand the strategy “Two Before Me” and “Ask Three Before Me.” Both strategies will help them understand the importance of cooperative learning. Students will also be introduced to creating their own questions by using and learning the levels of Bloom’s.

	
	Explore:
INM/Review (min):
	
	
	
	
	

	
	Explain:
Guided Practice (min):
	
	 Using the OPTICS strategy, have students analyze the picture in the Engage of the sod house with the question stems for OPTICS listed below the picture.

O – what objects do you see?

P – what people do you see?

T – what time period do you think this is?

I – I can infer that this house was ____________

C – Life on the plains must have been _____ because _______

S – The most important thing in this picture is ____ because it sends the message that___.
Have students turn to a partner to share answers.

Debrief: Using Cold Call, ask students to share responses. 
Ask: How does this picture show that people adapted to their environment? Based on this picture, what resources do you think were plentiful on the plains? What resources do you think were scarce?
	
	Have students download the document below and have them open on it on their computer:

Miners Farmers Ranchers Graphic Org.docx

This is a 3 column graphic organizer that they will fill out using the 3 documents below.

Arrange the students into group of 3. Each group will assign a role to each studnet in the group, either a miner, farmer, or rancher. Each role should be represented in the group. Have students download all reading documents below and open the one for their role.

•
Miners.docx

•
Farmers.docx

•
Ranchers.docx

Now each student will create a question from each section heading from their individual reading and write the question into their graphic organizer, the first question has been done for each reading. When finished, they will copy the questions from the other readings as we go over this as a class or they may check with their group partners and copy theirs.

Everyone in each group gathers around 1 computer. Have the students go through the Prezi pictures as a group and examine each of the pictures related to Miners, Farmers, and Ranchers. As they examine the pictures, they should write in their graphic organizers one thing they learned about each topic (farming, ranching, or mining] or one thing that is interesting/draws their attention from the visuals.

•


Guided Practice- Cont

Below are the student instructions for the next activity. Circulate around the classroom to failitate and provide direction. The students will be rotating through the documents, starting with their own role and answering the number called out by you the teacher. Use random numbers to prevent them from just answering everything. After te first question is answered, ave the students rotate to the next document and ten repeat. DO this until everyone has answered a question from each role. Have students quiz each other on the remaining unanswered questions for their role and fill in the answers.

Student Directions:

0.
Now, read your information on either the Miners, Farmers, or Ranchers, whichever one you are assigned.

1.
After the reading, answer the number assigned by the teacher on your graphic organizer for that occupation.

2.
Next, rotate to the next occupation (see rotation pic below) and do the reading and again answer the question assigned by your teacher on your graphic organizer. 

3.
Do this one more time and answer another teacher assigned question. 

4.
Now everyone in your group has completed all three readings and answered 3 of the questions on your graphic organizer. 

5.
Lastly, each person in your group ask the others any remaining questions from your occupation to check and see if they know the answers.

When finished, the students will have created and have answered all the questions on their graphic organizer.


	

	
	Elaborate:
Independent Practice (min):
	
	Define the “frontier” – unsettled or sparsely settled land.

2. Describe/discuss the effect of the following on westward expansion to the frontier:

•
To settle the west, the government had to do two things: promote settlement and provide transportation that would allow movement of people and goods in a less dangerous, less time-consuming, and less expensive manner.

•
The first part of the government’s plan was to complete the Transcontinental Railroad begun in 1862. The railroad provided a quicker and cheaper way to bring settlers and goods to the west and to send the west’s agricultural products and mining products back to the east. The transcontinental railroad was essential for the rapid development of the frontier. In 1869, the golden spike was driven into the rails at Promontory Point, Utah and the railroad was complete. A journey from the east coast to California that once took as long as 6 months by ship around South America, 3 – 4 months by Conestoga wagon, could now be completed in 4 – 6 days. Railroads also employed veterans of the Civil War and Chinese and Irish immigrants and led to the cattle ranching boom in Texas and other western areas.

•
The second part of the government’s plan was the Homestead Act of 1862 – a land distribution policy that made it possible for many people to own land, or homestead. For a small fee, families received 160 acres of free land if they lived on the land for five years.

•
With these two supports – the government was successful in persuading people to move west, settle on farms, and push back the frontier.

•
Klondike [and other] Gold Rush (1897) – With the promise of great riches [although few found them], 100,000 people attempted to make it to the Yukon in Alaska. Only 30-40,000 were successful. It was difficult to reach the gold strikes and prospectors were required to bring a year’s worth of supplies with them since there were few town and stores. Those that made it to the Klondike found that most of the creeks had already been panned.

•
The Klondike gold rush had lasting effects: boom towns grew, railroads were built, interest in Alaska grew, and Seattle (where prospectors set off from) grew in both importance and population.

•
Wherever people went, they not only changed the west but were changed by it. They had to adapt to survive.
	
	
	. •


Independent Practice

Students will download the Westward Expansion Cause and Effect graphic organizer below. Do the first one as a group as an example. After which, students should complete the rest of the document independently.

Westward Expansion Cause Effect.docx

	
	Evaluate:
Closing ( min.):
	
	Sticky Note: What did you learn today? 
	
	Sticky Note: What did you learn today? 
	Sticky Note: What did you learn today? 

	Reinforcement
	Materials/ Resources:
	
	Pen/Paper, Smart Board, Projector
	
	Pen/Paper, Smart Board, Projector
	Pen/Paper, Smart Board, Projector

	
	Homework
	
	
	
	
	

	
	MODIFICATIONS and/or ACCOMODATIONS:

-Gifted and Talented

-ELL/ ESL

-Special Education
	
	
	
	
	


*All lesson plans are subject to revisions and addendums by teacher. 

